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                 Special Educational Needs and Disabilities (SEND)  
 

Special Educational Needs and Disabilities (SEND) 
Special Educational Needs and Disabilities (SEND) can affect a child or young person’s ability to 

develop and learn. They can affect their; 

• Cognitive and learning 

• Communication and language 

• Sensory and/or physical needs 

• Social, emotional and mental health 

These areas give an overview of the range of needs that providers should plan for. However, individual 

children often have needs that cut across all these areas and their needs may change overtime. 

 

Equality Act 2010 

“All early years providers have duty under the equality act 2010. In particular, 

they must not discriminate against, harass or victimise children, and they must 

make reasonable adjustments, including the provision of auxiliary aids and services for 

disabled children, to prevent them being put at substantial disadvantage. This duty is 

anticipatory - it requires thought to be given in advance to what disabled children and young 

people might require and what adjustments might need to be made to prevent that 

disadvantage.  

All Early Years providers must promote equality of opportunity for disabled children”. 

 

Supporting children with Special Educational Needs statement 
At Noddy’s Nursery School we provide a positive and welcoming environment that is committed to the 

inclusion of all children. We believe that all children have the right to be cared for, supported and 

educated to develop to their full potential alongside their peers no matter what their individual needs. 

Each child’s needs are unique, therefore any attempt to categorise children is inappropriate. We 

provide an enabling learning environment with a range of resources to support and challenge children’s 

individual development. 

 

We work in partnership with parents within the provision, to support their child’s individual needs. We 

work closely with parents/carers to ensure they’re involved with every aspect of their child’s individual 

needs.  
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We work together with external agencies, liaising with other professionals involved with the child and 
their families to support their individual Special Educational Needs and Disabilities. These links with 
agencies and other professionals enable us to seek suitable advice to provide appropriate strategies, 
provisions and targets for the child. 
 

We provide Special Educational Needs training for staff both in-house and externally. All those who 

work with young children should be alert to emerging difficulties and respond early. In particular, 

parents know their children best and it is important that all practitioners listen and understand when 

parents express concerns about their child’s development. Staff should also listen to and address any 

concerns raised by children themselves. We ensure that the provision for children with special 

educational needs is the responsibility of all members of the setting. 

 
We feel it is paramount to find out as much as possible about a child’s needs or disability that may 

affect his/her early learning, development or care needs by: 

• Liaising with the child’s parents/carers 

• Liaising with any professional agencies 

• Reading any reports that have been prepared 

• Attending any review meetings with the local authority/professionals  

• Regularly monitoring observations carried out on the child’s development 

 

Aims 
We will:   

• Include all children and their families in our setting 

• Recognise each child’s individual needs and ensure all staff are aware of, and have regard for, 

the Special Educational Needs Code of Practice (England) on identification and assessment  

• Identify the specific needs of children with special educational needs and/or disabilities, and 

those children who are gifted or talented and meet those needs through a range of strategies 

• Appoint Special Educational Needs and Disabilities Co-ordinators (SENDco) who are trained in 
the care and assessment of children with additional needs. The SENDco’s will be provided with 
specific training relating to SEND and the SEN Code of Practice  

• Recognise that children with special educational needs and disabilities are the responsibility of 
all staff and aim to develop the skills of all through training 

• Monitor and review our practice and provision and, if necessary, make adjustments, and seek 

specialist equipment and services if needed 

• Ensure that all children are treated as equals and are encouraged to take part in every aspect of 

the nursery day according to their individual needs and abilities. 

• Promote positive images and role models during play experiences  

• Celebrate diversity in all aspects of play and learning 
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Special Educational Needs and Disabilities Co-ordinator (SENDco) 
At our Gwendolen Avenue nursery, the Special Education Needs and Disabilities Co-ordinators 

(SENDco) is TBC. Contact the SENDco at TCH if you need immediate advice. 

 
At our Trinity Church Hall nursery, the Special Education Needs and Disabilities Co-ordinators 

(SENDco) are; Barbora Andrejkovicova and Davorka Strugar.  
The role of the SENDco 

• Advises and supports all practitioners within the setting 

• Ensure all practitioners understand their responsibilities to children with SEND 

• Internal training in the settings approach to identifying and meeting SEND 

• Liaises with parents/carers  

• Liaises with other professionals 

• Review and evaluate the SEND Policy annually with the Training Team 

• Support the Key Carer to implement a SEN Support Plan within the setting 
 
The role of the Key Carer 
The SENDco will work alongside the Key Carer offering advice, guidance and expertise. 
However the Key Carer will still have overall responsibility for the child’s learning and progress. 

• Become familiar with individual children’s characteristics, preferences and choices 

• Learn about children’s individual learning styles 

• Identify any key issues with a child’s learning, development and well-being 

• Discuss key concerns with the parents/carers and take their views in to account 

• Offer suitable support and advice to parents and other key staff working with the child 

• Liaise and plan suitable action with parents, the SENDco and other key staff 

• Implement a SEN Support Plan within the setting with parents and the SENDco 
• Advise and support parents with activities at home 

 
EYFS 
All Early Years providers are required to have arrangements in place to identify and 
support children with SEN or disabilities and to promote equality of opportunity for 
children in their care.  
 
These requirements are set out in the EYFS framework. In assessing progress of 
children in the Early Years, practitioners can use the Non-Statutory Early Years Outcomes Guidance 
as a tool to assess the extent to which a young child is developing at expected levels for their age. The 
guidance sets out what most children do at each stage of their learning and development. These 
include typical behaviours across the seven areas of learning; Communication and Language, Physical 
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development, Personal, Social and Emotional development, Literacy, Mathematics, Understand of the 
World and Expressive Arts and Design. 
 
The EYFS framework also requires practitioners to maintain records (observations, learning journeys, 
2-3yr assessments), review children’s progress and share a summary with parents. Such records about 
key children must be available to parents and include how the setting supports children with SEN and 
disabilities. In addition the Early Years Outcomes is an aid for practitioners to help them to understand 
the outcomes they should be working towards. 

 
Transition 
SEN support should include planning and preparing for transition before a child moves into another 
classroom, setting or school. A SEN Support Plan or an EHC Plan must be reviewed and amended in 
sufficient time prior to a child moving between key phases of education, to allow for planning and where 
necessary, commissioning of support and provision at the new environment. To support the transition, 
information should be shared by the current setting with the receiving setting or school. The review and 
any amendments must be completed by 15th February in the calendar year of the transfer at the latest 
for transfers into or between schools. The current setting should agree with parents the information to 
be shared as part of this planning process. 

 
SEN Support Plan 
It is a planning, teaching and reviewing tool, used as a working document for all teaching staff to 
support children’s individual needs. The SEN Support Plan (see example sheet) must be accessible 
and understandable to all concerned. 
 

The SEN Support Plan should include the following information; 

• The short term targets set for the child  

• The child’s relevant skills linked to the target 

• The teaching strategies, activities and provision to be put in place 

• The supporting activities outside the setting 

• When the plan is to be reviewed 

• The outcome and evaluation of the action taken 
 
The SEN Support Plan will focus on two or three targets that are agreed with parents and will record 
only that which is additional to, or different from the differentiated curriculum in place as part of normal 
provision. To ensure the SEN Support Plan is providing the necessary support to enable the child’s 
progress, the plan will be continually reviewed but formally three times a year. It is important to consult 
with the parents as part of the review process to ensure they feel involved. It is essential that when 
talking to the parents it is with sensitivity and empathy. 
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The monitoring of progress made by the child is ongoing. We have regular reviews that are carried out 
termly and we encourage parents/carers to attend all reviews. 
 

The Graduated Approach 
We use the ‘Graduated Approach’ for identifying, responding and assessing to 
children’s special educational needs and disabilities. The following explains the 
graduated response system; 
 
ASSESS 
In identifying a child as needing SEND support, the early years practitioner, 
working with the setting SENDco and the child’s parents, will have carried out an 
analysis of the child’s needs.  
This initial assessment should be reviewed regularly to ensure that support is matched to need. Where 
there is little or no improvement in the child’s progress, more specialist assessment maybe called for 
from specialist teachers or from health, social services or other agencies beyond the setting.  
Where professionals are not already working with the setting, the SENDco should contact them with the 
parent’s agreement. 
PLAN 
Where it is decided to provide SEN support, and having formally notified the parents, the practitioner 
and the SENDco should agree, in consultation with the parent, the outcomes they are seeking, the 
interventions and support to be put in place, the expected impact on progress, development or 
behaviour, and a clear date for review. Plans should take into account the views of the child. The 
support and intervention provided should be selected to meet the outcomes identified for the child, 
based on reliable evidence of effectiveness, and provided by practitioners with relevant skills and 
knowledge. Any related staff development needs should be identified and addressed. Parents should 
be involved in planning support and, where appropriate, in reinforcing the provision or contributing to 
progress at home. 
DO 
The Early Years practitioner, usually the child’s key person, remains responsible for working with the 

child on a daily basis. With support from the SENDco, they should oversee the implementation of the 

interventions or programmes agreed as part of SEN support. The SENDco should support the 

practitioner in assessing the child’s response to the action taken, in problem solving and advising on 

the effective implementation of support.  

REVIEW 

The effectiveness of the support and its impact on the child’s progress should be reviewed in line with 

the agreed date. The impact and quality of the support should be evaluated by the practitioner and the 

SENDco working with the child’s parents and taking into account the child’s views. They should agree 

any changes to the outcomes and support for the child in light of the child’s progress and development. 

Parents should have clear information about the impact of the support provided and be involved in 

planning next steps.  
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Education, Health and Care (EHC) Assessment Plan 
Where, despite the Early Years setting having taken relevant and purposeful action to identify, assess 
and meet the SEN of a child, the child has not made expected progress, the setting could bring that 
child to the attention of the local authority, if they think an EHC Needs Assessment Plan (see example 
sheet) might be necessary. An EHC Needs Assessment Plan will be relevant for a minority of children 
and young people, namely those experiencing severe, complex and long term difficulties. This should 
be done with the knowledge and, where possible, agreement of the child’s parents. 
During the course of an EHC Needs Assessment Plan, the local authority has a duty to gather advice 
from relevant professionals about the young person’s education, health and care needs, desired 
outcomes and special educational, health and care provision that may be required to meet the identified 
needs and achieve desired outcomes.  
 
The Early Years provider should co-operate with the local authority in this, by providing the requested 
advice and information. Local authorities have a duty to review EHC Needs Assessment Plan as a 
minimum every twelve months, and Early Years providers must co-operate in these reviews. Reviews 
must focus on the child or young person’s progress towards achieving the outcomes specified in the 
EHC Needs Assessment Plan and must consider whether these outcomes and supporting targets 
remain appropriate. 
 

This cycle of action should be revisited in increasing detail and with increasing frequency, to identify the 

best way of securing good progress. At each stage parents should be engaged with the setting, 

contributing their insights to assessment and planning. Intended outcomes should be shared with 

parents and reviewed with them, along with action taken by the setting, at agreed times.  

The graduated approach should be led and co-ordinated by the setting SENCO working with and 

supporting individual practitioners in the setting and informed by EYFS materials, the Early Years 

Outcomes guidance and Early Support resources.  

Where a child has an EHC plan, the local authority must review that plan as a minimum every twelve 

months. As part of the review, the local authority can ask settings, and require maintained nursery 

schools, to convene and hold the annual review meeting on its behalf.  

 
 
 
 
Use these documents for references. 
 
 
 
Reviewed October 2017 

Review October 2018  
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Educational, Health and Care (EHC) Plan Flow Chart 
Concerns regarding a developmental delay 

 

 
 
 
 

Parents    SEN Support Plan       Assess 
Professional    (Graduated Approach)       Plan 
       Do  
       Review 
 
 
                                         Early Help Assessment 

(Complete and send this form to: 
Child Development Centre (CDC), Ground Floor, Lanesborough Wing, 

 St George’s Hospital, 17 Blackshaw Road, London, SW17 0QT)  
 
 
 
 
 
                                                Single Point of Referral (SPOR) 
 
 
 
 
                           Multiagency Complex Needs Panel (MACAP) 

           (Co-ordinate and allocate services) 
 
 
 
 
 

           Education, Health and Care Plan (EHC Plan) 
(This request is sent via the “single front door” at St George’s Hospital Child Development 

Centre (CDC). A decision is made through a clinical triage process at the CDC as to whether 

the request goes to a single agency for further consideration or to the Early Years multi – 

agency complex needs panel MACNP.) 


